College of Education

2017 F. Jay Taylor Undergraduate Teaching Award Nominee

Lynne Nielsen, Ed.D.

Assistant Professor, Curriculum, Instruction, and Leadership
Fall 2016
EDCI 125-001 3.9
36
EDCI 125-002 4.0
29
UTCH 101-H01 3.8
11
UTCH 101-H02 4.0
9
UTCH 101-H05 3.5
2
UTCH 101-001 4.0
12
UTCH 101-002 4.0
10
UTCH 101-005 3.9
19
UTCH 101-006 4.0
11
Fall 2015
UNIV 100
*
100%
EDCI 125 4.0
38
EDUC 473 **
8
EDCI 401 **
8
Fall 2014
UNIV 100 *
37
EDUC 473 4.0
9
EDCI 401 4.0
4
EDCI 421 4.0
18
Fall 2013
EDCI 421
UNIV 100
EDCI 401
EDUC 473
Fall 2012
EDCI 125
EDCI 421

100%
100%
100%
100%
100%
92%
90%
95%
100%

Winter 2017
EDCI 125
EDCI 420-004
EDCI 421
EDCI 422
UTCH 201-001
UTCH 201-002

3.9
**
3.8
3.7
4.0
4.0

Winter 2016
34 EDCI 420
4.0
EDCI 421
4.0
97% EDCI 422
4.0
100%
100%
Winter 2015
95% EDUC 473 4.0
100% EDCI 401
4.0
100% EDCI 125
4.0
100%

51
35
12
17
10
20

Spring 2017
98% EDCI 125
100% EDCI 421
100% EDCI 422
94% UTCH 201 H01
90% UTCH 201 001
90%

11
11
15

100%
100%
100%

14
10
32

93%
100%
100%

Spring 2016
EDCI 125
EDCI 421
EDCI 422
EDCI 420-M
EDCI 420-SS
Spring 2015
EDCI 401
EDUC 473
EDCI 456
EDCI 421

35
24
11
3
6

4.0
4.0
4.0
4.0
4.0
4.0
4.0
4.0
4.0

40
21
26
3
5
7
5
7
16

Winter 2014
Spring 2014
4.0
22
91% EDUC 473
4.0
8
100% EDUC 473
4.0
8
*
34
100% EDCI 401
4.0
13
100% EDCI 401
4.0
3
4.0
2
100% EDCI 125
4.0
34
100% EDCI 125
3.9
25
4.0
5
90% EDCI 456
4.0
15
100% EDCI 421
4.0
29
Winter 2013
Spring 2013
3.8
31
100% EDCI 456
4.0
10
100% EDCI 125
4.0
26
3.9
17
100% EDCI 125
4.0
32
92% EDCI 421
4.0
22
EDCI 401
4.0
12
94% EDCI 401
4.0
4
EDUC 473
4.0
8
100% EDUC 473
4.0
5
Fall 2011
Winter 2012
Spring 2012
EDCI 125 4.0
31
100% EDCI 125
4.0
31
97% EDCI 125-1
4.0
14
EDCI 421 4.0
14
100% EDCI 421
3.8
28
100% EDCI 125-2
3.9
25
EDCI 456
4.0
16
96% EDCI 421
3.9
14
*Instructor not evaluated **Field-based n/a
Rating based on a 4-point scale, class name, overall course rating, number of students enrolled,
and retention rate included, respectively. I was unable to collect data that differentiates
between categories of students withdrawn (F, L, N) so reported figures indicate all dropped
students.

98%
100%
100%
100%
100%
100%
80%
100%
100%
88%
100%
100%
100%
100%
100%
100%
80%
96%
88%
100%

Statement of beliefs concerning the significance of undergraduate teaching within the overall
mission of LA Tech:
The overall mission of Louisiana Tech University sets as its highest priority the education
and development of its students in a challenging, yet safe and supportive, diverse community of
learners. Although I see research and service as an integral part of my job, my focus is
TEACHING. When I began at LA Tech the first class I taught was EDCI 125: Introduction to
Teaching. This class consists of mostly freshman who are interested in the teaching profession.
Right away I figured out that many of these kids are young and unsure of themselves and their
decision to become a teacher is often tentative. Immediately I learned that many students
desperately need a person on campus to be their advocate. This became my mission. I learned
about their homesickness; their terrible sleeping, eating, and study habits; and their lack of
direction. Mostly I realized that they needed me to be a person that could HELP THEM! I
absolutely made it my mission to fix problems (outside problems, not relating to my class). If I
didn’t know the answers to their many questions, I found out. I did not tell them to go ask
someone else or give directions about where to go and what to do. I immediately attempt to
address their problem, or offer a solution, right there, on the spot. If I cannot help, I pick up the
phone and call someone that can. I walk students to locations on campus, if necessary. I visit
hospital rooms when parents were too far away, and I prove to them that I care about their
future, but more importantly, I care about the present concerns that they are encountering at
Louisiana Tech. I have become totally consumed in NEVER passing the buck when a student
needs help. I realize that my students cannot learn if they first do not feel safe and supported,
ironically, the exact thing I teach them about teaching children. How could I not model the
same behavior to my own students, even if they are in college? I found out that often students
would leave school for things that could easily be addressed but the student felt helpless and
uncertain, so I decided that I would be the one to help, and work to keep them at LA Tech.
My fundamental belief about teaching, although I have strong convictions regarding
mathematics education, is that we teach students, not courses or subjects. Teaching is
fundamentally about building relationships with others. Because of this passion for freshman,
my department chair quickly determined the perfect fit for me, UNIV 100. I started teaching
that course in 2013 and continue to participate in all First Year Experience (FYE) activities. It is
my belief that teachers can’t truly connect with their students if they do not show a vested
interest in the whole student, and that includes both inside and outside the classroom. The
university seminar class enables me to connect at an even more personal level with my
students. This class is the BEST! I love connecting with my students in fun ways that help them
see me as a caring human, one that also happens to also be their professor!
My classes are challenging and I demand complete professionalism, and nothing less.
This involves students dressing professionally for field experiences and turning in their best
work, even if it means redoing it multiple times. Again, I feel very strongly that I must model for
my students the behavior and demeanor that I expect of them. I would never ask a student to
do something that I would not want to do myself, and I respect them, their time, and their
individuality. I see my students as more alike than different. After all, we all have a common
goal and that is to impact the lives of children in amazing ways. With that in mind, I have
become extremely interested in recruiting. My work with CAEP Standard 3 has a focus on
diversity and has taught me that I was correct, we are very similar in the College of Education,
lacking diversity. I’ve become extremely interested in recruiting more high quality, diverse
candidates that can connect more easily with a diverse population of students. I have been
working diligently with colleagues (Dr. George Noflin, Sam Speed, and the Office of
Multicultural Affairs) to institute a program at Louisiana Tech in which black male candidates
are recruited from high school. These men will commit to the best job in the world, teaching

elementary children, and in turn will be provided with an immense support system to insure
success, not the least of which is financial.
Description of an important innovation in undergraduate teaching:
Because I love my job and I want everyone to love LA Tech as much as I do, one goal I
maintain is to retain candidates. I believe that we, as professors, are the key to retention. I
begin with students as they enter the College of Education (UNIV 100, EDCI 125, UTCH 101,
UTCH 201). In these classes I work to build relationships in innovative ways. I consider not only
my relationship with students, but I also help build and support relationships that are fostered
among the students in the class through engaging activities, lively class discussions, and group
projects. If students are not engaged, they are not learning, no matter their age. One great
way to engage students in their early experiences is using carefully crafted field work. I have
collaborated with Dr. Hood and the AEP teachers to develop a plan that engages university
students with lab school students and teachers in effective ways. I also work in UTeach as a
math content pedagogy expert. UTeach students get their degrees in STEM content areas and
their teaching credentials simultaneously. These students are highly engaged in their core area
as well as extremely interested and excited to get into the classroom and work with students.
My goal with this very bright group is to convey the importance of sound, engaging teaching
strategies. I want them to leave my introductory class with the understanding that content
knowledge is integral to great teaching, but the teaching profession demands so much more in
terms of learning theory, classroom management, and most importantly, building healthy
relationships with students, colleagues, administrators, parents, and the community.
As candidates progress through the program we cross paths again in EDCI 421/ 422,
math methods. The students in these classes participate in field experience opportunities, as
well, but in a much deeper level. The capstone activity for math methods students is the
classroom embedded component in which candidates conduct individual mathematics
interviews with a class of students from AEP. The candidates practice their questioning skills
with the students and return to the university classroom to analyze the student interviews.
With the detailed field notes, the students are placed into categories based on the levels of
development determined by problem type and solution strategies. Candidates then work
together to determine a focus group, write a learning goal, and collaboratively create a plan to
engage students in the learning goal. Then we immediately return to the classroom and I
conduct the lesson. The candidates watch me interact with the students as I follow their plan.
Concluding the lesson, students are presented with a follow-up problem to assess their
learning. Teacher candidates collect the work from the students and analyze the effectiveness
of the lesson in terms of evidence of student growth. This brings us full circle.
Last stop for the candidate is clinical residency. I am the math content component of
the TEaM (Teachers, Educators, and Mentors) model that is the premier clinical residency
program in Louisiana, housed right here at Louisiana Tech. I work with the candidates,
mentors, and other members of the TEaM to support research based mathematics instruction
in our candidate’s clinical experience. I conduct observations and evaluations of the candidates
and provide support, ideas, and advice to them every step of the way.
In summary, I am the first professor most students see in the college, I stay connected
with them throughout the program from their first quarter in university seminar and/or Intro to
teaching, then to methods coursework, all the way to the culminating experience of clinical
residency. I strive to maintain a positive relationship with each one throughout the entire
undergraduate experience.
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